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INTRODUCTION 
The purpose of this report is twofold. First, because the 
teacher is expected to assume a role in the guidance services, 
what responsibilities can and should she be delegated in the 
various areas of the program? In order to attempt to answer 
this question, the writer proposes to examine the opinions of 
several authorities in the field of guidance, concerning the 
role of the teacher as a participant in the guidance services. 
Secondly, and more significant perhaps, is the problem of 
whether or not teachers are assuming a role in the guidance 
services. In partial answer to this question, the writer will 
present information gained from personal interviews with teach- 
ers who are at present teaching in two central Nebraska high 
schools with a student population of 900 to 1100 students. Both 
of these schools have established guidance programs. In order 
that these two schools remain anonymous they will be referred 
to as schools number I and II. 
Though this report will not show the writer's time, prepa- 
ration and techniques in finding teachers' attitudes, knowledge, 
and experience with the guidance services, it should be born in 
mind by the reader, that the experience of meeting and inter- 
viewing educators was the most valuable knowledge gained in 
preparing this report. 
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HOW TEACHERS CAN PARTICIPATE fl THE GUIDANCE SERVICES 
It is now recognized that good teaching can only 
result from an effective program of guidance services, 
and that a program of guidance services will only come 
about as the teaching staff provides a healthy emotional 
climate.1 
before any person can properly function in a specific capac- 
ity, that person must possess the necessary qualities and oppor- 
tunities to do so. In connection with the guidance services, 
teachers have certain very essential qualifications which can 
be used profitably and advantageously. First, teachers are 
trained in the development of certain skills in handling stu- 
dents and their problems. Most states now demand a college 
degree with a minimum of 15 hours in the field of education in 
order to teach on the secondary level. All states have mini- 
mum accreditation standards for all teachers regardless of the 
grade level taught. Teachers, therefore, ought to be in a po- 
sition to realize the aims and goals of education and in turn 
should be cognizant of the motives and purposes behind the 
guidance program. 
Secondly, the position a teacher holds as an instructor 
precludes a certain level of intelligence above the normal. A 
profession such as teaching requires such standards as to elim- 
inate the subnormal in intelligence, thus giving into the hands 
of guidance personnel, mentally capable individuals. 
1 Raymond N. Hatch and Buford Stefflre, Administration of 
Guidance Services, pp. 150-151. 
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Thirdly, it is highly probable that the teacher possesses 
certain personal characteristics that are component with good 
teaching. It may well be said of good teachers that they have 
well rounded, well adjusted personal traits which make them of 
value in the teaching field. Hatch and Steffire say the person- 
al traits such as patience, tact, sense of humor, .capacity for 
empathy, emotional stability, and positive outlook are but a few 
of the personal characteristics teachers generally possess.2 
These authors are careful to point out that these character- 
istics are of definite value to the guidance people if they 
can be utilized. 
The personality of the teacher is an integral part of 
any plan of guidance. It is the factor which largely dete - 
mines success or failure in work with individual students. 
Finally, a teacher can be expected to possess qualities of 
leadership which enable her to plan as well as direct her daily 
activities. Lloyd and Elaine Cook state that if a person exam- 
ines the problem of teacher leadership in the school he will find 
that teachers fill five major roles depending on personal and 
circumstantial variables. The five roles are enumerated as: 
traditional researcher; participant observer; research consult- 
ant; action researcher; and project director.4 
A teacher must be a leader among men in detecting, report- 
2 Loc. cit. 
3 Ruth Strang, The Role of the Teacher in Personnel piork, 
4 Lloyd and Elaine Cook, School Problems in Human Rela- 
tions, pp. 200-285. 
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ing, and helping to correct social maladjustments within her 
school situation. 
Thus the classroom teacher is, to use a military 
phrase, the first line of defense. Her immediate contin- 
uing contact with pupils enables her to observe them more 
frequently and under a greater variety of conditions than 
other staff members. If her observations are accurate, 
she will be able to spot maladjustmepts before they have a 
chance to become chronic or serious.7 
Hatch and Dressel express the opinion of guidance people 
when they say, 
The teacher of the secondary school plays a vital 
role in the successful operation of a program of the guid- 
ance services. The teacher is in a strategic poeition to 
collect vital information about each student and is in con- 
trol 2f the major portion of a student's school environ- 
ment.w 
If it is certain that teachers can potentially fill needed posi- 
tions in the guidance services, we may then concern ourselves 
with a more detailed account of how they may serve in each of 
the five areas of guidance. 
The Role of the Teacher in the Student Inventory Service 
The teacher more than any of the other school personnel has 
opportunity to observe students within the class room situation 
as well as in the many and varied extra-class activities. She 
is often called upon to observe the student's home relationship 
as well as developing particular acquaintances within and with- 
out the school situation. She further has the opportunity to 
5 Clifford P. li'roehlich, Guidance Services in Schools, 
p. 262. 
6 Raymond N. Hatch and Paul L. Dressel, Guidance Services 
in the Secondary School, p. 19. 
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observe the same student over a period of time under varying sit- 
uations. Because of this more than casual relationship with her 
students, the teacher can be called upon to make ratings of the 
students in her class or extra-class activities. She must be 
taught, however, to aviod as much as possible the so called 
'halo effect'. That is, she must not generalize that a partic- 
ular student possesses equally like characteristics judging from 
one set of circumstances. 7 
In-service training must point-up the problems of observ- 
ing and picking out significant information pertinent to the sit- 
uation at hand and not merely reporting information to the coun- 
selor. Planned training will also instruct the teacher how to 
record accurately, concisely, and meaningfully significant infor- 
mation as well as how to communicate this information to the 
counselor. The problem of communication is one of the greatest 
difficulties in the reporting of information. Further, the 
teacher must learn how to interpret behavior in its true light. 
In-service training should reveal the needs and values of such 
methods as time sampling, anecdotal records, discussion methods 
with groups and individuals. 
The teacher can secure both the personal data sheet and a 
personal autobiography from each pupil. Perhaps the English 
teacher could require the autobiography for a theme during a 
ninth grade Endlish course. This information could then be 
utilized by the counselor, provided the information was of value. 
7 Lee J. Cronbach, Essentials of Psychological Testing, 
p. 397. 
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For this reason the teacher and the counselor must work together 
in the gathering of all information. Froehlich says concerning 
the gaining of information from the autobiography, 
When the English teachers assign the task of writing 
an autobiography, they should keep in mind its dual pur- 
pose. From the English teacher's point of view, writing 
an autobiography may be a better assignment if the students 
are not furnished an outline. But from the guidance angle, 
the outline is essential. 
Following the writing of the autobiography, the teacher would be 
in an excellent position to gain further valuable information 
stemming from the written theme. 
Along this same line, questionnaires and data blanks could 
provide more information about the student. Many times the sym- 
pathetic teacher could help devise and obtain this information 
within her class if she knew what information was needed. It is 
quite obvious that this gathering of information must be done in 
conjunction with the counseling office if it is to be of impor- 
tance and duplication avoided. 
It must always be born in mind that material that is collect- 
ed must be purposeful. Teachers'are already overloaded with 
duties and should never be asked to function as mere secretaries 
or recorders of needless information. If a teacher is requested 
to obtain information, she has the right to know why and how 
that information is to be used. Pity the counselor who asks 
for useless information and then in turn is found out by the 
ö Clifford P. Froehlich, Guidance Services in Smaller 
Schools, p. 170. 
teacher who was asked to gather the material. It is also ex- 
tremely unfair to demand a certain type of information from a 
teacher and then regard this information as inferior to that of 
another teacher purely on the basis of the type of information 
asked for in the beginning. 
The Teacher's Role in the Information Service 
There are primarily three types of information given 
through the guidance services, namely: occupational, education- 
al, and personal. :very teacher has an occupation and snould 
know that field of work. Further, the teacher very likely knows 
of other types of occupations. Even further, the teacher has 
ready access to information about occupations. This possession 
of a wealth of information is of utmost value to the counselor 
because it gives him first hand access to information he either 
knows nothing about or has little time to investigate. The 
teacher can be of great value as a possessor of occupational 
information and if she is properly instructed, can use this in- 
formation to her advantage as well as the advantage of the coun- 
selor. 
The classroom teacher can utilize information to his 
advantage in teaching any subject. occupational information, 
for instance, is an important aid to moticating some pupils 
who ask, "How do you ever use that information or skill?" 
And the teacher who can show an application in the world 
of work can answer such a question. . . . In a culture of 
increased leisure tiniR, this may be vital to the mental 
health of the nation.s' 
9 Edward C. Hoeber, Glenn E. Smith, Clifford E. Erickson, 
Organization and Administration of Guidance Services, p. 1914. 
The counselor has the obligation of letting the teacher 
know what information he needs as well as helping the teacher 
know what type of information she should train herself to give. 
The teacher can be used in a survey, community research project, 
observation, or in compiling information for ready use. in light 
of her education and special training she is to be considered 
a valuable resource person. 
Every teacher will also possess information about training 
programs that are available. Many teachers will still be in 
school seeking further training and degrees, giving them defi- 
nite first hand knowledge of various campuses and curriculums. 
The counselor, by adding up the total information of the teach- 
ing staff, can synthesize a tremendous amount of educational 
material. More fundamentally, he must encourage his teaching 
staff to disseminate this information to the students. The in- 
dustrial arts instructor can most likely give information con- 
cerning skill training programs in various institutions, while 
the commercial teacher may well know of business courses that are 
available to high school graduates. Uoppock, though he feels 
occupations ought to be taught by a trained counselor, realizes 
the importance of teachers in this area. 
In lieu of a course in occupations, some schools ask 
all teachers to include in their other courses some con- 
sideration of occupations in which these courses are use- 
ful. When well done by a teacher who wits to do it, this 
kind of teaching may have a real value." 
Finally, the teacher is a director of social activities 
10 Robert Hoppock, Occupational Information, p. 197. 
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within the school curriculum. Along this line the teacher can 
plan visitations to industries, social agencies, clubs, etc.. 
She can utilize her courses as well as extra-class activities 
for purposeful social activities. 
It must be remembered, however, that even though this wealth 
of service from the teacher is available, it is none-the-less, 
valueless unless use is made of it. Therefore, the counselor 
must plan to train the teacher as to what is useful and needed 
in connection with the guidance services. 
The Bole of the Teacher in the Counseling Service 
The major aim of counseling is that of assisting an 
individual to self-understanding and through this self- 
understanding to a self-realization involvingiva aware- 
ness and acceptance of social responsibility.' 
Most guidance programs attempt to involve the classroom 
teacher in counseling activities. There is much that a teacher 
can accomplish in line with this service, including; reporting 
of information to the counselor; focusing instruction on student 
needs; modifying classroom relationships with certain students; 
exploiting friendly contacts with individual students; becoming 
an expert in certain types of vocational information and college 
requirements. 
Whether or not all of the teachers undertake specific 
counseling assignments, it is apparent that the teaching staff 
can play a vital role in the counseling service because, in the 
broadest sense, one would have to admit that all teachers do 
11 Hatch and Dressel, op. cit. p. 109. 
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some counseling. Most teachers, however, do not have the psy- 
chological background, the knowledge of testing techniques and 
statistics, the knowledge and experience in counseling tech- 
niques, nor the interest required for counseling with any but 
the simpler problem situations. The foregoing reasons point 
out that it is fallacious to assume that proper counseling tech- 
niques can be carried on without the services of the professional 
counselor. At least one qualified person should be available to 
co-ordinate the counseling efforts of teachers and to deal with 
all but the routine counseling situations. This is primarily a 
question of degree in which effective counseling can be done by 
an untrained person without doing serious harm rather than help- 
ing the student. The teacher must be taught that though all 
teachers do counsel with students, not all persons are, in the 
strict sense, qualified to counsel problem cases. Here, it 
seems to the writer, is one of the most important functions of 
in-service training programs. 
From the foregoing, it should be clear that the teacher 
plays a role as a counselor, but perhaps more particularily as 
the person who detects maladjustment and refers the student to 
the counselor who has the necessary skills and tools to cope 
with the situation, or else is intelligent enough to refer the 
patient to a specialist. This referral function of the teacher 
is beyond estimate in value and unless properly cultivated can 
be and often is, lost to the counselor. 
Finally, the teacher can work with the counselor in his se- 
lection and control of experimental subjects. If the teacher 
understands the purposes of the counselor, she can so devise her 
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talents and time to be of use. We speak here concerning teachers 
reporting such matters as satisfaction of the clientele, improve- 
ment of grades, adherence to plans, and behavioristic changes. 
Teaching experience, for example, is so important in counsel- 
ing, that most states require it before a counselor can be cer- 
tified. 12 
The Role of the Teacher in Placement and Follow-up 
Placement and follow-up have two aspects: within the school 
situation; and outside the school. Though the placement pro- 
gram should be centralized to facilitate its work, teachers play 
their definite role by having assigned duties. When teachers 
know and disseminate information about the school curriculum, 
the school extra-class activities, and the world of work, they 
become placement personne1.13 Certain teachers can be utilized 
because of their special interest and talents to not only work 
at placing students, but to conduct follow-up studies of drop 
outs and graduates. The chosen persons must have knowledge and 
wide acquaintance with the people of the community; work expe- 
rience other than teaching; acceptance by the other staff mem- 
bers and students; familiarity with the school plant; and a 
knowledge of the child labor laws. 
Teachers generally can be utilized in making job and student 
surveys and reporting such information to the counselor. The 
teachers can also find and report such information as job choice 
12 Leona E. Tyler, The Work of the Counselor, pp. 263-264 
13 Clifford P. FroeEncE77unance Services in Smaller 
Schools, pp. 226-256. 
and satisfaction of students with whom they are personally ac- 
quainted. 
The Teacher's Hole in the Evaluation Service 
12 
Present practices need to be identified and recog- 
nized, or the more enthusiastic teachers may assume the 
attitude that the work they have done is considered of no 
consequence and withdraw from activity in the new plans. . . 
A school staff or student body which does not recognize a 
need for guidance services will not assist in the formu- 
lation of the program or participate in the final product 
. . If guidance activities are to be accepted by the 
entire staff, they must be understood and appreciated by 
both line and staff members. The best work and thinking 
of those with staff responsibilities will go for naught 
if uninformed persons veto the proposed action.1 
Teachers who are properly instructed can be of valuable 
assistance in a follow-up study, a case conference, a series of 
teachers' meetings on the "What" and more particularly the "Why" 
of guidance services. They can be called upon to analyze the 
present services and compile tne results of their evaluation 
study. This in turn will tend to improve the already existing 
program. 
Hoppock points out that all teachers should evaluate their 
teaching, and we may infer their work in the guidance services 
when he says, "Teachers often fear evaluation sometimes with 
good reason, because the results may be influenced more by the 
prejudices of the evaluation than by the quality of the teaching' 5 
If an evaluation study should be used for condemnation or for 
the forcing of action from a teacher or group of teachers, more 
harm than good would only result. It seems necessary, therefore, 
14 Hatch and Dressel, op. cit., p. 19. 
15 Hoppock, op. cit., p. 333. 
13 
to include all teachers in the planning and execution of an 
evaluation study. 
The staff must be included in the planning of the guidance 
services as well as be given responsibility in carrying out the 
policies of such services. Bayles, from the University of 
Kansas, speaks of this when he says, 
We propose that democracy should be defined as equal- 
ity of opportunity to participate in making group deci- 
sions and equality of obligation to participate in carry- 
ing them out, 9nce they are made and until they are revised 
or rescinded.16 
The importance of having teachers participate in the 
development of administrative and pedagogical policies 
cannot be overemphasized. This practice dignifies the 
status of the teacher, gives her a sense of belonging and 
security, and humanizes he relationship between the su- 
pervisor and the staff.'" 
It must always be remembered that the primary responsi- 
bility of the classroom teacher isto teach well. Teachers 
should be responsible, however, for carrying out those aspects 
of the guidance program wnich are an inherent part or effective 
instruction. Since teachers are orten uncertain or unaware of 
their guidance responsibilities, and counselors are equally 
remiss in recognizing the teacher's role, some of the available 
resource for better schools is lost.It/ 
11..... 
16 Ernest E. Bayles, Education for Democracy, p. 6. 
17 American Associati773r 3chool Administrators, Public 
Relations for America's Schools, p. 160. 
1E-Hatch and Ste ?flre, op. cit., p. 153. 
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SURVEY OF HOW TEACHERS ARE PARTICIPATING IN T7E GUIDANCE SE- `'VICES 
Purpose of the Survey 
In order to establish first hand knowledge of whether the 
guidance services were being understood and accepted by teachers, 
the writer felt it expedient to personally question the teach- 
ers of two secondary schools of approximately equal size where 
guidance programs were in operation. Such an opportunity af- 
forded itself in the -central area of Nebraska, where two schools 
with a student population of approximately 1,000 each were lo- 
cated. Each of these schools had had a guidance program for 
several years. 
With the nelp of Dr. 7. Leigh Baker, Professor of educa- 
tion and Consultant in Guidance Services at Kansas State Col- 
lege, and Dr. D. P. Showalter, Acting Head or the Department of 
Psychology at Kansas State College, a survey was devised for 
the purpose of comparing teacher relation to tne guidance serv- 
ices in these four areas: 
1. What do the teachers know about the work the counselor 
is doing? 
2. What are the teachers doing about student guidance? 
3. What do the teachers need in the way or guidance serv- 
ices? 
L4. How do the teachers feel about the present guidance pro- 
gram and the personnel behind it? 
Setting Up the Survey 
At the outset it was realized that teachers who were of 
more permanent standing in the school system were to be con- 
tacted by the surveyor. For this reason, teachers who were not 
in the school system the year previous were eliminated. Those 
teachers who had at least one year acquaintance with the guid- 
ance department of the school were to be contacted personally 
to insure the greatest degree of honesty and completeness of 
answers. 
Both the surveyor and the person surveyed placed their 
attention on the same question at the same time by means of 
cards on which the questions were asked. The person surveyed 
was given a series of cards on which each question and the pos- 
sible choice of answers were written. Thus the person surveyed 
was asked to answer all questions orally while the surveyor 
marked the questionnaire. The person surveyed was assured that 
his or her answers would remain anonymous. The writer felt 
that, for the most part, the teachers who were interviewed were 
very fair and honest. This is, of course, merely subjectIve 
conjecture on tho part of the writer. All miscellaneous com- 
ments made by the person surveyed were recorded and can be seen 
in the tables of this report. 
The actual questions of the survey were so arranged as not 
to create antagonism on the part of the teacher at the begin- 
ning of the interview. All threatening questions concerning 
feelings and moods were placed toward the end of the survey in 
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the hope that by mutual acquaintance between the surveyor and 
teacher, a more favorable rapport would be established. This 
would, in turn, lend itself to a more complete and accurate 
choice of answers. Responses were encouraged on all questions; 
however, the person surveyed was not in any sense pressured to 
answer any question for fear that false choices would be made. 
The questions of the survey were so devised as to require 
that the teacher read them completely before making an answer. 
The possible choice of answers were so arranged as to have no 
definite order for the purpose of discouraging the identical 
answering of all questions. Some of the questions were pro- 
gressive and required a completion of one train of thought over 
a series of questions. For example, the teacher was asked when 
she had received any unsolicited information from the guidance 
department, and then in the next question was asked if she knew 
the meaning and purpose of this information, then what she did 
with this information, and finally, how she felt about this in- 
formation. Also, if a teacher answered a question with a state- 
ment such as, "I haven't thought about this before," the ques- 
tion was asked, "Why?" In this manner it was felt that more 
complete answers would be gained. Each survey took approx- 
imately thirty minutes, depending on the rapidity of the teach- 
er's answers and understanding of the material in the survey. 
The survey was given a dry run by the writer taking sam- 
ple questions to approximately 15 teachers, who were on the 
campus of Kansas State College during the summer of 195b, in 
order to determine whether or not the questions and answers were 
17 
clearly understood and also to receive other possible answers. 
After this dry run, the survey was tabulated to see if the ques- 
tions were discriminatory. 
In consideration of the amount of time available for making 
this survey, two other surveyors were trained in the matter of 
methods and purposes of this survey. By securing these other 
surveyors all of the teachers seen were contacted in far less 
time, taus allowing for no loss of interest on tne teacner's 
part. This also curbed, to some extent, the possibility of 
teachers talking over the answers of the survey the Yonday fol- 
lowing the Saturday on wnicn they were surveyed. The writer 
chose his wife and a college student at Hastings College to 
help in this way. 
Administering the Survey 
The next step was to send out a letter of introduction to 
all permanent teachers in the two Nebrasks high schools. Lists 
of names were secured from the school principals previously. 
Included in the letter of introduction was a postal card which 
was to be returned (see Appendix). This postal card asked when 
would be the most convenient time for the teacher to be sur- 
veyed. Fifty per cent of the cards were returned from School i 
while 5b per cent of the cards were returned from School II. 
None-the-less, it was determined to see every teacher if pos- 
sible. 
Thirty-four out of a total of 41 employed teachers, had 
taught in School I the year previous. Thirty-two of these 34 
Its 
teachers were interviewed. One of the teachers not soon was 
extremely antagonistic, while the other could not be contacted 
because of a change of address. 
Forty, out of a total of 49 employed teachers, hsZ taught 
in School II the year previous. Thirty-six of these 40 teach- 
ers were interviewed. 
In all, 70 teachers answered the questionnaire. Percentage 
wise, 94 per cent of the rehired teachers in School I were con- 
tacted, while 90 per cent of the rehired teachers in School II 
were contacted. 
All teachers would have been contacted except for the fact 
that by pressing them the results of the survey were being af- 
fected. ?or example, an increasingly higher percentage of the 
teachers began to complain about the surve; itself and answered 
"no" to the question whether or not they would like to see the 
results of the survey. Several comments were, "Eany of these 
points are an insult to a teacher's intelligence." "I just 
hate to do this for I do not have time. I told you I had abso- 
lutely no time to put on it at home. You did not do as I told 
you to do, I asked if I could meet you at school." It was im- 
possible for the writer, who is also a school teacher, to meet 
this teacher during school time. In lieu of this, the remaining 
teachers were not pressed to be seen for fear that a warping of 
opinion would develop. The writer feels, however, that a high 
level of confidence was achieved by seeing personally over 90 
per cent of all teachers in each school system. 
A parallel survey was devised for the counselors of each 
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school to see how they would score in relation to the teachers. 
The survey questions paralleled the questions of the teacher's 
survey. (See Appendix). In the Appendix of this report ques- 
tions used on both the teacher and counselor forms are presented. 
RECOMMENDATIONS AND CONCLUSIONS 
In order to clarify the findings of the previously men- 
tioned survey, the writer has included in this report, a list 
of 17 tables. It must be remembered, however, that though a 
high percentage of teachers was surveyed in both School I and 
School II, the total percentage of teachers surveyed in all 
Nebraska Class IV secondary schools would be extremely small. 
The reader must not generalize from the results of this study 
that similar conditions are necessarily universally true. 
A final note of caution seems to be in order here. The 
observations of this survey are to be used as criteria ana not 
as predictors. The writer feels that empirical studies of their 
validity would be unwise and fruitless. On the assumption that 
the logical validity of this study has not been distorted by 
errors in measurement, the following conclusions seem reasonable. 
What the Teachers Knew About the Work the Counselor Was Doing 
The highest percentage of teachers in School I and School 
II agreed that the guidance services were established to: 
a. help the student adjust 
b. help the student get a job or go on to school 
c. make school work more meaningful 
20 
The least often reasons for the establishment of the guid- 
ance services were: 
a, to find out everybody's business 
b. keeping track of graduates and drop outs 
The writer felt that both schools had little to do with the 
follow-up of graduates and drop outs. This was reflected in 
teacher response as to what the guidance services were meant to 
accomplish. Counselors in both schools agreed with this opin- 
ion (Table 13) .1 
The highest percentage of teachers in School I and School 
II gave their students vocational and educational information 
in class if it came up. This incidental method of disseminating 
information seems to the writer unsatisfactory, but the second 
highest percentage of teachers gave vocational and educational 
information to their students with the co-operation of the 
Guidance people (Table 9). 
What the Teachers Did About .Student Guidance 
The highest percentage of teachers in School I and L',chool 
asked to see the counselor's records if they wanted to find 
out about the general abilities of their students (Table 2). 
The main reason teachers in School I and School II sent 
students to the counselor was to have the student's curriculum 
changed. A personal adjustment problem was the second most 
often reason students were sent to counselors (Table 3). 
1 All Tables in the Appendix. 
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Twice the percentage of teachers in School I said that 
they had not sent any students to the sounselor as School II. 
This fact seems to be significant when coupled with the fact 
that a higher percentage of teachers in School I also reacted 
with a "didn't care" attitude when they received their last un- 
solicited information from the guidance counselor. This could, 
however, be an error is sampling. It is possible that the last 
information received from the guidance counselors happened to 
be of little value (Tables 3 and 7). 
A higher percentage of teachers in School II received 
their last unsolicited information from the guidance people with 
enthusiasm and were using the information then, while in School 
the highest percentage of teachers received their last unsolicited 
information with a "didn't care" feeling and were planning to 
use the information at a later date. Again this could have been 
an error in the sample of information the teachers happened to 
have received (Tables 7 and 3). 
The highest percentage of teachers chose to counsel with 
students and only a small percent felt that they were too busy 
to take part in the guidance services. Yet, the highest per- 
centage of teachers in School I were doing something other than 
what they would choose to do in helping to plan and evaluate the 
guidance services (Tables 11 and 12). 
School I and School II both gave the guidance counselors 
little written or systematic information. This seems to the 
writer to be an unsatisfactory condition that could be remedied 
by a program of in-service training (Table 17). 
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What the Teachers Needed in the Way of Guidance Services 
Teachers in both School I and School II felt they knew 
more about the scholastic abilities of their students and least 
about the economic status, personal problems, and interests and 
hobbies of their students.2 This lack of understanding on the 
part of teachers points up a definite need for guidance coun- 
selors to inform the teachers and train the teachers how to 
inform themselves (Table 1). 
The highest percentage of teachers in School I and School 
II felt that the guidance people could best help them by: 
a. giving me more information about my students 
b. giving me more intensified in-service training (Table 15). 
Teachers in School I and School II did not think the coun- 
selors should take care of their problem students. However, 
a rather high percentage of teachers in School I and School II 
felt the guidance services should help with discipline cases. 
(Tables 13 and 15) 
How the Teachers Felt About the Guidance Program* 
A fair number or teachers in Scnool I felt tnat they 
would like to change some of the head personnel in the guid- 
ance department. 
A high percentage of teachers in School I felt that: 
a. teachers were confused as to what was being accomplished 
b. too much work was put on busy teachers 
2 H. Leigh Baker, Hi h School Teachers' Knowledge or Their 
Pupils. 
* Lists of actual complaints can be seen in Tables l!. and 16. 
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A fair number of teachers in both School I and School ii felt 
that they were not included in the planning of the guidance 
services (Table 16). 
The highest percentage of teachers in School II felt they 
had no complaints about the guidance program (Table 16). 
General Comments 
Both School I and School II counselors were active in send- 
ing out information to the teachers. Eighty -three per cent of 
the teachers in School I had received unsolicited information 
from the guidance counselors within the last month, while in 
School II t5d per cent of the teachers had received information 
from the guidance counselors. 
In both School I and School II over 85 per cent of the 
teachers were certain as to the meaning and purpose of the last 
information received from the guidance counselors. 
Teachers in School I responded to the question, "If you 
had personal or family problems, would you go to a professional 
counselor?" in this manner: 
43 per cent xt! 40 per cent maybe 17 per cent no 
School II responded in this manner: 
41 per cent yes 20 per cent maybe 39 per cent no 
Eighty-one per cent of the teachers in School I said they 
would like to see the results of the survey, while 93 per cent 
of the teachers in School II said they would like to see the 
results. 
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The counselors of both School I and School II were gen- 
erally aware of the failings of their guidance programs (see 
Appendix - counselor form). 
General Conclusions* 
The writer considers that the following conclusions are 
valid: 
1. Teachers who had no criticism of the guidance program 
also did or knew little about it. 
2. If a person is to be delegated responsibility, he must 
have the means and authority to carry it out. 
3. A guidance program is no better than the personnel be- 
hind it. 
4. A major failing of both guidance programs was that too 
much emphasis was placed on the fast learner getting into a pro- 
fession at the expense of a more varied course of study. 
5. In-service training was a major lack in both programs. 
* These conclusions are based on comments the teachers were 
asked to make at the end of the survey. 
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APPENDIX 
Table 1. Responses of teachers in two Nebraska class IV secondary 
schools concerning what they felt they knew about their 
students.* 
Question 
If an P.B.I. agent 
were to ask you 
about hiring a par- 
ticular student you 
had in one of your 
classes, what infor- 
mation would you 
feel most qualified 
to give him? (list 
3 in most likely 
order) 
Possible answers 
student's scholastic 
ability 
student's attitudes 
student's personal- 
ity 
student's vocational 
and educational 
interest 
student's homelife 
student's interests 
and hobbies 
personal problems of 
the student 
student's associates 
and enemies 
economic status of 
the student 
other 
* percentages figured to the nearest number 
School I 
: (); of times 
chosen) 
: 
School II 
(/.; of times 
chosen 
s n: r: 
brh 43/, 20% 072 5736 17Y, 
27% 52% 15% 17% 4o% 
7j 8% 42% 14f, 13% 
0% 4% 23% 3% 17% 
10% 0/, 4% 3% 0% 
8/, 12/, 0% 0% 
0, 0% 
02; 4% 0% o% 10% 
0% 0% 0% 0% o% 
10% q% of 6% 3% 
26% 
19% 
12% 
12% 
15% 
4% 
4% 
0% 
0% 
Table 2. Responses of teachers in two Nebraska class IV secondary 
schools showing how they find out the general abilities 
of their students.* 
Question 
If you wanted 10 
know about the gen- 
eral abilities of 
all the students in ask to see the coun- 
your class, how would selorts records 
you obtain this in- 
formation? (list in 
order the 3 most 
likely ways) 
Ichool I 
. 
: 
. (% of times 
: Possible answers . 
ask to see the office 
records** 
observe the student 
in daily activities 
test the students 
ask a counselor 
ask the principal 
ask other teachers 
figure it out from 
previous grades 
ask each student 
other ways 
* percentages figured to the nearest number 
** office records and counselor's records are 
the same in School I 
chosen 
s : n: 
66% 14% 
21% 10% 
0% 29% 
0% 14% 
4% 4% 
07-1, 11% 
0% 10% 
0% 4% 
0% 0% 
7% 4% 
20% 
20% 
32% 
8% 
8% 
4% 
0% 
0% 
School /f 
(% of times 
chosen 
s : 
6% 29X. 1C 
20% 4/ 
9% 29% 26% 
3% 13% 22% 
3% 3% 4% 
0% 0% 0% 
sop; 3% 22% 
C 3% 4% 
3/, 0 0% 
3% 0.% 3% 
Table 3. Responses of teachers in two Nebraska class IV secondary 
schools showing why they sent students to the counselor.' 
Question 
For what reasons 
have you sent stu- 
dents to the coun- 
selor during this and 
last year? (list in 
order of frequency 
the 3 most often 
cases) 
Possible answers 
I haven't sent any 
to change the student's 
curriculum 
a personal adjustment 
problem 
to gain further inform- 
ation about the student 
to do my duty as a teach- 
er 
the student requested to 
be sent 
because of a discipline 
problem 
other reasons** 
School I 
(% of times 
chosen) 
lstiZnd:jrd 
39% 2% 1% 
26% 21% 14% 
10% 28% 28% 
6% 21% o% 
3% 7% 0% 
0% 0% 14% 
6% 7A; o% 
10% 14% 43$ 
Mir 
School II 
(% of times 
chosen) 
Ist; 
end; 3r1 
16% 0;', 0% 
33% 36% 6% 
* percentages figured to the nearest number 
** School I--"I sent the student to the assistant principal." 
"I send students to the counselor if he requests that 
they be sent." 
School II-"I recently sent a boy because he was not working to 
capacity." 
"I have the better students in my classes, so I send 
misplaced students to the counselor as a general rule." 
9% 14% 59% 
6% 14, 
9% 0% 
22,; 1)4 
0% 5% 8% 
9% 8% 17/. 
Table 4. Responses of teachers in two Nebraska class IV secondary 
schools showing why they counseled students.* 
Question 
In the last year or 
so in what situations 
have you counseled 
with students? (list 
in order the 3 most 
often cases) 
Iossible answers 
when students needed 
discipline 
Sc oo I 
(% of times 
chosen 
ls : rd: 
)3% 
when students were fail- 13% 
ing in my class 
when other students re- 0% 
quested it 
informally as I happen- 27% 
ed to be with the stu- 
dent 
as a part of my routine 
with each student 
to work out personal 
problems 
I leave this to the 
counselors 
7% 
7% 
3% 
when parents request it 3% 
when other students re- 
quest it 
when the student requests 3% 
it 
other 
* percentages figured to the nearest number 
0% 
c oo II 
(% of times 
chosen 
liTrMar3rd 
7 5! 31% 
36% 15% 34% 
7% 7% 0% 
14% 11% 10% 
11% 22% 2o% 
11% 19% 0% 
0% 0% 0% 
7% 7% 0% 
7% 7% 0% 
7% 4% 0% 
. 
u 5f 
40% 14% 
4,, 14% 
10% 9% 
4% 14% 
7% 0% 
0% 9% 
4% 8% 
4% 14% 
7% 18% 
3 
Table 5. What teachers did with the informatioq 
gained from counseling with students.' 
Cvuestion 
What did you do 
with the inform- 
ation you found 
out from your 
last counseling 
situation? 
. Possible anw4ers 
talked it over with 
the counselors 
confidentially kept 
it in my head 
: School I : School II 
(et of tines: (';' of tines 
chosen) chosen, 
30% 
18% 
talked only with the 16% 
student about it 
made a record of it 10% 
for the principal 
filed it in my own 
records 
discussed it with 
the other teachers 
am planning to keep 
the information until 
I find out more 
other** 
31% 
21% 
3% 
* percentages figured to the nearest number 
** School I - -"If not serious I face it myself and never dis- 
cuss it with other teachers--only with the 
counselor." 
"I often talk it over with the principal or 
assistant principal." 
"This does not affect me because I am not a 
counselor." 
School TI-"I contact the parents." 
"'re talk about college plans and financial troubles." 
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Table 6. What teachers generally do with inform- 
ation gained from counseling with stu- 
dents,* 
Question 
hat do you gen- 
erally do with 
information gain- 
ed from counsel- 
ing with your 
students? 
: Possible answers 
talk it over with 
the counselors 
talk only with the 
student about it 
confidentially keep 
it in my head 
discuss it with 
other teachers 
file it in my own 
records 
make record of it 
for the principal 
keep the information 
until I find out 
more 
other 
: School I : School II 
: (% of times : (% of times 
: chosen) : chosen) 
30% 
3% 
18% 
18% 
21% 
5% 
04; 
* percentages figured to the nearest number 
Table 7. Teacher reaction to information re- 
ceived from the guidance department.* 
Question 
Aat was your re- 
action to the 
last information 
you received from 
the guidance 
people? 
:Possible answers 
received it wiih 
enthusiasm 
didn't care 
felt it was as 
important as any 
other unsolicit- 
ed material 
wished more of this 
kind of thing 
would reach me 
knew it would be 
routine proceedure 
it was useless to 
me 
I can't remember 
how I felt right 
now 
confused as to the 
meaning of it 
other** 
: School I : School II 
: (% of times: (% of times 
. 
chosen . chosen) 
I A 14-06; 
33% 
11% 
0% 
llm 
0% 
22% 
14% 
21% 
14% 
4ct 
* percentages figured to the nearest number 
** School I--"I felt it was important for the development of 
the guidance program." 
"I received it with fair enthusiasm." 
"Excess baggage--program has been imposed upon us 
and is not efficient." 
"It vas something to acquaint us with the pro- 
gram." 
School II-" The information was helpful concerning my stu- 
dents." 
Table 8. What teachers did with information 
received from the guidance depart- 
ment. 
Question 
What did you do 
with the informa- 
tion you last re- 
ceived from the 
guidance people? 
: Possible answers 
am using the in- 
formation now 
read it and filed 
it away for future 
use 
am planning to use 
the information 
later 
read it carefully 
because I felt I 
should 
other** 
School I : School II 
(% of times: (% of times 
chosen) : chosen 
29% 6 
32% 16% 
18% 8% 
0% 8% 
21% 6% 
* percentages figured to the nearest number 
** School I--"Attended meeting to discuss unsatisfactory 
students--nothing was accomplished." 
"Kept information in my mind." 
"I returned the information because it was a 
questionnaire." 
"Used it and gave it back to the guidance 
people." 
"Pupil changed classes." 
"It is now on the bulletin board." 
School II-"Am not using it in my department." 
"It was useless to me." 
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Table 9. How teachers generally give their 
students vocational and education- 
al information.* 
question 
What have you 
found to be the 
best way to give 
your students 
vocational and 
educational in- 
formation? 
:Possible answers : 
while I teach if it 
comes up 
in cooperation with 
the guidance people 
informally (after 
class; in the halls; 
etc.) 
(% 
I let the counselors 
do it 
by sponsoring extra- 
class activities 
by testing 
other 
School I : School II 
of times: (% of times 
chosen) : chosen) 
33% 3/4-% 
30% 27% 
20% 23% 
5% 7% 
3% 7% 
2% 2% 
7% 0% 
Table 10. Showing whether teachers would seek 
professional counseling help.* 
Question :Possible answers 
ff you had person- Yes 
al or family prob- 
lems, would you go Maybe 
to a professional 
counselor? No 
: School I : School II 
(% of times: (% of times 
: chosen) : chosen) 
43% 
* percentages figured to the nearest number 
40% 20% 
17% 39% 
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Table 11. What teachers would like to do 
in planning and evaluating the 
guidance services.* 
Question 
What would you 
like to do in 
planning and e- 
valuating the 
guidance serv- 
ices? 
: School I : 6chool II 
:(% of times: (% of times 
:Possible answers : chosen) : chosen) 
counsel wit}i students 33% 26% 
help on a follow-up 
study of graduates 
serve on a committee 
secretarial work 
plan social life 
nothing 
help in any way 
make home visits 
keep anecdotal records 
help on a survey 
give vocational and 
educational information 
work on a case study 
16% 
Table 12. What teachers are doing in 
comparison with wt they 
would like to do. 
24% 
5% 
3% 
12% 
8% 
0% 
4% 
10% 
4% 
0% 
n'eif2.........=woweme141wmemwewr 
Question :Possible answers 
'hat are you now Doing what you 
doing in planning want 
and evaluating the Doing nothing 
guidance services? Doing something 
other 
: School I : 
:(% of times: 
: chosen) : 
33% 
20% 
47% 
* percentages figured to the nearest number 
** percentages figured by comparing tables 11 and 12 
School II 
(% of times 
chosen) 
56% 
11% 
33% 
3F_, 
Table 13. What teachers think the guidance 
services are meant to accomplish.' 
: School I : School II 
:(% of times :(% of times 
Question : Possible answers : chosen) : chosen) 
WhiCh of these help student adjust 20% l5 
do you think the 
guidance services help students get a 16% 15; 
are really meant job or go on to 
to accomplish? school 
make school work 15% 17% 
more meaningful 
keep records for 13% 16% 
future help 
help with disci- 12% 6% 
pline cases 
I don't know 0% 12% 
keep students in 11% 0% 
school 
help the superin- 6% 4% 
tendent and prin- 
cipal 
keep track of grad- 4% 4% 
uates 
take load off teachers 15 2% 
get established as 1% 2% 
being necessary 
make the community 0;4 2% 
happy 
please parents and 0% 
school board 
find out everybody's 0% OYJ 
business 
other 1% 
* percentages figured to nearest number 
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Table 14. Complaints teachers feel other 
teachers have about the guid- 
ance services. 
Question 
Which of fhese 
complaints do 
other teachers 
have about the 
guidance serv- 
ices? 
Possible answers 
there are none 
: School I : School I: 
: of times :(/'; of times 
: chosen) : chosen) 
-157, 
teachers are confused 17% 
too much work put 1".0f, 
on busy teachers 
don't include 12 -: 
teachers 
teachers can't see 
purpose of it all 
department keeps us 
in the dark 
counselors are in 
with administration 
not enough students 
see the counselor 
it's a waste of time 
they don't care 
enough to complain 
counselors are big shots 3% 
other complaints* 6A 
8> 
6% 
10% 
3% 
14:Y, 
4% 
47; 
12% 
* percentages figured to nearest number 
** School I--"Counselors should do more directing." 
"How do we use the information we already have?" 
"Counselors don't work hard enough." 
"Guidance personnel is inadequate." 
"Counselors should not be burdened with so much 
secretarial work." 
School II-"I object to this question --it's my business'" 
"Better students are pushed into educational 
fields." 
"Counselors don't pay enough attention to the 
slow learners." 
"Give me some bright learners as well as poor 
ones." 
Table 15. Teachers opinions as to how the 
guidance people could best help 
them.* 
uestion 
How could 
guidance pro- 
gram bast help 
you? 
Possible answers 
by giving me more 
information about 
my students 
School I : School II 
of times of times 
: chosen) : chosen) 
42% 34;', 
by giving more in- 
tensified in-service 
training 
by keeping records 
open for my use 
by better planning 
so that the school 
program is not so 
disturbed 
by letting me have 
a part in it 
by getting slow learn- 
ers out of my class 
by the counselors 
telling me what's 
going on 
by letting me know 
why information is 
needed 
by taking care of my 
problem students 
other 
* percentages figured to nearest number 
15% 
6% 
155 
6% 
6; 
677', 
2% 
2% 
6' 
4% 
6% 
4/, 
8-1 
Table 16. How teachers would like to change 
the guidance program,.* 
: School I : School II 
of times :(% of times 
Question : possible answers : chosen) : chosen) 
If you had your some of the head 13'1 
honest to good- personnel 
ness way, what 
about the guid- the superior feel- 
ance program ing of guidance 
would you like people 
to change? 
taking students out 
of my classes 
locking up on Lai- 
portant information 
the gathering of use- 
less information 
being forced to attend 
lectures on guidance 
other 
3/ 3 
3% 
3% 3% 
3/, 3% 
69% 78y. 
* percentages figured to nearest number 
** School I-.."There is a lack of teacher guidance on how 
to use the information already gathered." 
"Guidance person is not actually a guidance 
person." 
"Guidance materials are here but not being 
used." 
"We need to expand our program and improve it." 
"I am not close enough to the guidance people 
or program to know." 
"Depends on the counselor--what kind of a man 
he is." 
"We need more counselor planning of student's 
curriculum." 
"The counselors need more time and help." 
"Students should be allowed to take the courses 
they are interested in." 
School II -- 
"We need more counselors." 
"The guidance counselors should be more informed 
about vocational opportunities," 
"Counselors stress academic subjects too much." 
"The guidance people need more time." 
Table 17. Information teachers have given 
the guidance counselors.* 
question : Possible answers 
What information informal oral in- 
have you Liven formation 
the guidance 
counselor in the information about 
last two months? problem cases in 
my class 
grade reports 
: School I s School TI 
:(/ of times of times 
: 
information about 
morale and atti- 
tudes of the students 
none 
information about 
social activities 
of the students 
report on extra- 
class activities I 
sponsor 
systematic written 
reports 
committee reports 
a guidance sheet 
other 
chosen) : chosen) 
28 26: 
19% 21;4 
16% 
10% 14;/- 
17% 
2% 
0% 
5% 
5 
* percentages figured to nearest number 
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`51-11, 
KERMIT E. ltE).A 
SUPERINTENDENT 
-- 
ROSELANI) PUBLIC SCHOOLS Rossi., A ND. NEBRASKA 
Dear Fellow Teacher, 
In connection with my master's degree I am planning 
to make a survey of In order to make I.INMNIN 
my survey complete I will need to have an interview with 
you personally. Would you please check the enclosed card 
to let me know when it would be most convenient for you 
to have me see you. 
It is imperative to this study that I have 100% re- 
covery of my cards. I appreciate your cooperation in this 
matter. 
Sincerely, 
Bert Hayenga 
Social Studies 
Teacher 
THIS SIDE OF CARD IS FOR ADDRESS 
Bert Hayenga 
% Roseland Public Schools 
Roseland, Nebraska 
4111111111111ft .11111 
Check BELOW the most convenient time and place 
for me to 
Saturaday 
Saturaday 
Saturaday 
At home 
see you. 
Nov.l Morning 
Nov.8 Morning 
Nov.15----- Morning 
At school 
Signed 
Afternocn 
Afternoon 
Afternoon 
-.......".=. 1 Iv*. 4, Ai. 'ON NNW. 

GUIDANCE SERVICES QUESTIONNAIRE 
( TOG FO rm ) 
L. If you wanted to know about the general abilities of all the students in your class) 
how would you obtain this information? (list in order the 3 most likely ways) 
ask each student 
ask to see the office 
records 
ack other teachers 
*-__ 
I really don't know 
off-hand (Why?) 
ask a counselor 
ask the principal 
ask each student's 
parents 
test tile students 
ask other students 
itle not important* 
(W4?) 
ask to see the counselor's rec- 
ords 
observe each student in daily 
activities 
figure it out from previous grades 
other ways (How?) 
2. For what reasons have you sent students to the counselor during this and last year? 
(list 3 in order of frequency) 
to change the stud- 
ent's curriculum 
to gain further inform- 
ation about the student 
because of a discipline 
problem 
the student requested to 
be sent 
other students requested it 
to do my duty as a teacher 
I haven't sent any 
a personal adjust- 
ment problem 
to help the counselor 
by giving him busin- 
ess 
other reasons 
(What others?) 
5. What would you like to do in planning and evaluating the guidance services? 
secretarial work (like 
score and record tests) 
help in a follow-up study 
of graduates and drop outs 
serve on a guidance com- 
mittee 
nothing because I am too 
busy already 
other (What?) 
*-... 
counsel with students 
help on a survey of 
some sort 
work on a case study 
help train other teach- 
era for guidance work *___ 
keep attendance records 
*--- 
help in any way I can 
(Any particular way?) 
make home visits 
keep anecdotal records 
plan tv:cial 
__give vocational and ed- 
ucational inforration 
I never thought to much 
about it (Why?) 
h, On the previous question circle what you are now doing in planning and evaluating 
the guidance eervices, 
i. When wad the last time you received unsolicited information from the guidance deTart- 
ment? 
I haven't received 
any 
this week 
last week 
two v'eeks ago 
one month ago 
_two months ago 
longer than two 
months ago 
Did you know why you were given this information? 
__partially I haven't the 
slightest idea 
sometime last year 
can't remember off-hand 
other (What?) 
certain 
(sent. 2 
7. What was your reaction to 
confused as to the 
meaning of it 
received with en- 
thusiasm 
didn't care 
wished more of this 
kind of thing would 
reach me 
this inf.lrxation? 
ccnsidered it another 
time consuming burden 
felt it was as important 
as other unsolicited mat- 
erial 
I Gantt remember how I 
felt right now 
8, What did you do with this information? 
put it in the waste- 
bagket 
am using the information 
now 
read it an.3. filed it away 
for future ti':e 
it was useless to me 
knew it routine pro- 
_ 
ceeiure 
felt the guidance depart- 
ment sends out too such 
stuff 
*--- 
other (What?) 
read it carefully be- __can't remember what I 
cause I should did with it now 
read it like I do most 
other unsolicited in- 
fJrmation 
am planning to use the 
ihforLation later 
gave it to someone else 
other (What?) 
9. If you had your honest --to- goodness way, what about tne guidance program would 
you like to chance? (list as many as you want) 
taking students out 
of my classes 
having to keep records 
I don't see the -ral.3 of 
being forced to attend 
lectures on guidance 
the locking up of im- 
p.rtant information 
Boma of the head per- 
- 
e0,-.rf,!_ of the guidance 
dep,Artment 
the aecretiveness of thee 
guiLlc:ros personnel 
the gathering of useless 
information 
the superior feeling the 
guAance personnel seem 
to have 
other t? ) 
O. Vast informatics have you given the guivance-counaclor(s) in the last two months? 
none 
a guidance sheet 
informal oral in- 
formation 
reports on community 
opportunities and att- 
itudes 
grade reports 
committee reports 
__systematic written 
reports 
information about 
social activities 
of the students 
report on extra-class act-. 
ivity I sponsor 
information on moral and att- 
itudes of the students 
information about problem 
oases in any class 
other (What?) 
1. What have you found to be the best way to give your etudento vocational and ed- 
ucational information? 
I let the counselor(o) 
do it 
_ 
while I teach if it comes 
up 
I don't try to give any 
lalvi students keep by sponsoring extra-class 
a creer notebook activities 
inforrally (after giving tests 
class; in the halls; in cooperation with the 
etc,) guidance people 
other (low ?) 
tient: 3 
12. In the last year or so in what situations have you counseled vith students? 
(list in order the 3 moat often cases) 
when students needed when the student him- 
diecipline 
when students are failing 
in my class 
when other students re- 
quested it 
when a student's parents 
requested it 
self requested it 
___I don't eor:ember 
when I was told to 
informally (when I and 
I leave this to the 
counselor(s) 
as a part of my rout- 
ine with each stud- 
ent in my class 
the student happened to * other (What?) 
be together in the halls to work out personal 
etc.) problems 
13. What did you do with the information you found out from your last counseling 
situation? 
confidentially kept it in 
my head 
made a record of it for the 
principal 
am planning to keep the in- 
formation until I find out 
more 
discussed it with other teach- 
er© 
te2ked it over with 
the counselor(s) 
filed it in my own 
records 
prepared it for a fac- 
ulty report 
talked only with the 
student about it 
14. On the previous question oircle what you generally do. 
forgot about it 
found out nothing im- 
portant ao reported 
nothing 
can't remember now 
other (What?) 
15. If an F.B.I. agent were to eek you about hiring a particular student you had in 
one of your classes, what information would you feel most qualified to give 
him? (list 3 in most likely order) 
student's homelife 
student's scholastic 
ability 
very little 
student's vocation- 
al interests 
student's education- 
al goals 
student's associates and etudentle attitudes 
enemies personal problems of 
student's interests and the student 
hobbies I have no idea 
economic status of the student's personality 
student other (What?) 
16. Which of these do you think the guidance services are really .cant to accomplieh. 
(list as many as you please) 
keep records for future 
help 
help students get a b 
or go on to school 
I don't exactly know 
keep students in school 
please the parents and 
school board 
find out everyone's bus- 
iness 
help students adjust 
help the superintendent 
and principal 
make school work more mean- 
ingful for students 
help with discipline cases 
get established as 
necessary 
take the load off 
the teachers 
make the community 
haPPY 
keep track of grad- 
uates 
other (What?) 
cont. 4 
17. Regardless of how you answered on question 16, which ones do you think are 
being accomplished through the guidance-services. 
18. If you had personal or family problems, would you go to a professional counselor? 
yea maybe 
19. Which of these complaints do other teachers have about the guidance cervices. 
there are none that 
I know of 
they don't care enough 
to complain 
_teachers are confused as 
to what is being accomp- 
liehed 
_too much extra work put 
on busy teachere 
the couneelor(e) are try- 
ing too hard to be "good 
Joee" 
counaelor(e) are big 
shots 
the department wants in- 
formation but keeps us 
in the dark 
teachers can't see the 
purpose of 
not enough 
to see the 
don't need 
it all 
student's go 
counselor(s) 
a counselor 
20. On question 19 circle the ones with which you agree. 
no 
they don't include 
moot teachers in plan- 
ning 
the counselor(s) are 
in with the admir- 
ietration 
counseling is an easy 
way to get out of the 
classroom 
_it's a waste of time 
other complaints 
(ilhat?) 
21. Hon could the guidance program boot help you? (list as many as you please) 
by keeping out of my 
business 
by the counselor(e) tell- 
ing what's going on 
by giving me more inform- 
ation about my students 
by getting slow learn- 
ere out of my class 
I don't know 
by letting me have a 
part in it 
by keeping the records 
by taking care of my problem open for my use 
students 
* 
other (What?) 
22. Would you like to see the results of this survey? yes 
25. Do you have any other comments? 
by giving more inten- 
sified in-service-train- 
ing 
by letting me know 
why information is need- 
ed 
hy bettor planning so 
that the school program 
is not so disturbed 
no 
GUIDANCE SERVICES QUESTIONNAIRE 
(,:ounselor Form) 
1. How do the teachers in your school usually find out about the general abilities 
of students in their classes? (list in order the 3 most likely ways) 
ask each student ask the principal ask to see the counselor's rec- 
02 ask to see the office -ask each student's 
records parents 
ask other teachers 
I really don't know 
off-hand (Why?) 
ask a counselor 
orde 
observe the student in daily 
teat the students activities 
ask other students / figure it out from previous 
it's not important grades 
(Why ?) other ways (How?) 
2. For what reasons have teachers 
last year? (list 3 in order of 
:3 to change the stud- 
ent's curriculum 
to gain further inform- 
- 
ation about the student 
because of discipline 
problems 
sent students to you for 
frequency) 
the student requested to 
be sent 
a personal adjustment 
problem 
unknown roasone 
as a result of a per- 
sonal conference with 
the teacher 
counseling during ,%his and 
/ I (we) requested it 
to help me out by giv. 
ing me business 
as a part of general 
routine 
other reasons 
(What others?) 
3. How much do you use your teachers in planning and evaluating the guidance program? 
/ I (we) use all of 
the teachers 
I (we) use all of 
the teachers who are 
properly trained 
I (we) use all of the 
teachers who are train- 
ed in the guidance field 
/ I (we) use a select and 
trusted few teachers 
I (we) use all of the teach- 
ore who volunteer help 
I (we) use those teachers 
who seem to have desirable 
personalities 
other (What?) 
4. How well do you think your teachers are informed about the nature and purposes of 
the guidance services. 
very well informed / rather poorly informed fairly well informed 
5. Which ones of these complaints do you feel your teachers have concerning the guid- 
ance program. (list as many as you want) 
/ taking students out of 
my classes 
having to keep records 
I see no value in 
being forced to attend 
lectures on guidance 
/ they don't include me 
not enough student's go 
to see the counselor(s) 
a guidance program is 
not needed 
_ 
the secretiveness of the :: 
_ 
the locking up of im- 
portant information 
/ some of the head per- 
sonnel in the guidance 
department 
guidance personnel 
/ counseling is an easy 
___ 
way to get out of the 
clasroom / 
_ 
the gathering of useleee 
information 
the superior feeling the 
guidance personnel seem 
to have 
too much extra work put 
on busy teachers 
there are none that I 
know of 
other couplairite 
(What?) 
cont. 2 
6. On question number 5 circle the complaints you feel are justified. 
7. If you were to ask your teachers, "What do you think the guidance services are 
actually acoomplishing?n,which ones of the following do you suppose they would 
pick? (list as many as you want) 
/ keeping records for 
future help 
/ helping students get 
a job or go on to 
school 
1 
/ helping to keep students 
in school 
pleasing parents and 
,/ 
school board 
causing confusion in 
the school 
finding out everyonete 
buoinsso 
_ 
helping students adjust 
helping the superintendent 
end principal 
making school more mening- 
ful. for students 
helping the new teachers 
get acquainted 
fitting the student to a 
more suitable curriculum 
__getting established 
s; necessary 
_ 
'eking the load off 
the teachers 
making the community 
happy 
keeping track of 
graduates and drop 
outs 
helping with discip- 
line cases 
m other (What?) 
8. How could the guidance program beet help the teachers? (list se many as you please) 
keeping out of 
their business 
telling the teach- 
ers what's going oh 
by giving out more 
information about the / 
students 
by better planning so 
the school program is 
not so interrupted 
/ by taking slow learn- 
ers cut of faster groups 
I dont know 
leting the teachers 
have more of a part in it 
by keeping records available 
for teacher use 
making the teachers feel 
more needed 
by giving more inten- 
sifieUrci2servi9e-trair 
ing( 1-441) 
/ by letting the teach 
ers know why informat- 
ion from them is need-, 
ed 
other (What?) 
9. Do you feel most of your teachers would seek professional counseling if they had 
personal or family problems? 
yea (most would) ft ceir turber would / no (very few 
would) 
10. What kind of an in-service-training program would you say your school has for teach- 
ers in the field of guidance? 
a top notch one a fairly good one 
11. Would you like to see the results of this survey? 
_/ yes no 
/ we could stand 
a lot of improv- 
ement 
12. Do you have any other comments? 
yC 
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GUIDANCE SERVICES QUESTIONNAIRE 
(counselor :''orm) 
.. How do the teachers in your school usually find out about the general abilities 
of students in their classes? (list in order the 3 most likely ';iays) 
ask each student 
ask to see the office 
records 
Zask other teachers 
I really don't know 
off 
-hand Tolun=:) 
ask the rincipal / ask to see the counselor's rec- 
ask each student's 
parents 
test the 
ask other 
it's not 
(Why?) 
ords 
observe the atudent in daily 
students activities 
students figure it out from previous 
important grades 
mother ways (How?) 
?. For what reasons have teachers sent students to you for counseling during this and 
last year? (list 3 in order of frequency) 
to change the stud- 
ent's curriculum 
to gain further inform- 
ation about the student 
because of discipline 
problems 
the student( remsZcid to 
be sent.i=,-.,-',19/ 
a personal adjustmenl `"47) 
problem 
unknown reasons 
as a result of a per- 
sonal conference with 
the teacher 
I (we) requested it 
to help me out by giv- 
ing me business 
as a part of general 
routine 
/ other reasons 
(Vihat others?) 
5. How much do you use your teachers in planning and evaluating the guidance program? 
I (we) use all of 
the teachers 
(we) use all of 
the teachers who are 
properly trained 
4. How well do you think your 
the guJlance services. 
I (we) use all of the 
teachers who are train- 
ed in the guidance field 
I (we) use a select and 
trusted few teachers 
I (we) use all of the teach-- 
ors who volunteer help 
-I 
(we) use those teachers 
-/ other (What?) 
who seem to have desirable 
peraonalities 
:: 
t the nature and purposes of teachers are informed abou 
/ very well informed rather poorly informed fairly well informed 
Which ones of these complaints do you feel your teachers have concerning the guid- 
ance program. (list as many as you want) 
taking students out of 
my classes 
having to keep records 
I see no value in 
being forced to attend 
lectures on guidance 
they don't include me 
not enough student's go 
to see the counselor(s) 
a guidance program is 
not needed 
the locking up of im- 
portant information 
some of the head per- 
sonnel in the guidance 
department 
the secretiveness of the / 
guidance personnel 
counseling ie an easy 
way to get out of the 
classroom 
'the gathering of useless 
information 
the superior feeling the 
guidance personnel seem 
to have 
too much extra work put 
on busy 4-,eacnore 
there are none that I 
know of 
othr complaints 
(What?) 
oont. 2 
6. On question number 5 circle the complaints you feel are justified. 
7. If you 'ere to ask your teachers, "What do you think the guidance services are 
actually accomplishing?",which ones of the following do you suppose they would 
pick? (list as many as you want) 
/ keeping records for 
future help 
/ helping students get 
a job or go on to 
school 
helping to keep students 
in school 
/ pleasing parents and 
school board 
causing confusion in 
the school 
finding out everyone's 
business 
ihe:ping students adjust 
helping the superintendent 
end principal 
/ leaking school more meaning- 
ful for students 
hel.ping the new teachers 
get acquainted 
if.i.tting the student to a 
more suitable curriculum 
__getting established 
ac necessary 
taking the load off 
the teachers 
making the community 
happy 
keeping track of 
graduates and drop 
outs 
helping with discip- 
line cases 
* / 0111; (what?4 
8. How could the guidance program best help the teachers? (list as many ae you please) 
___by keeping out of 
their business 
telling 
out more 
what's going on 
/ by 
information about the 
atudente 
Eby better planning ao 
the school program is 
not so interrupted 
...1_by taking slow learn- 
ers cut of faster groups 
don't knew 
letting the teachers 
have more of a part in it 
4 by keeping records available 
for teacher use 
./ey making the teachers feel 
more needed 
/ by giving more inten- 
by 
'rair 
ere know why informat- 
ion from them is need-, 
ed 
other (What? 
1.4, "(-4( "`,Y 
9. Do you feel most of your teachers would seek professional couneeling if they had 
personal or family problems? 
yes (most would) / a "ar rurber would no (very few 
would) 
10. What kind of an in-service-training program would you say your school has for teach- 
ere in the field of guidance? 
t.(1) no to h one a .s".'airly good one 
11. Would you like to see the results of thie3 survey? / yes no 
/_,_we could stand 
a lot of improv- 
ement 
12. Do you have any other comments? 
erv. 4 . -,71141- G2i .mix 
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A SlUDY OF TEACHLR PAHTICIPAZION 
AND ATTITUES IN THE GUIDANCE SERVICES 
I. Purpose of the Study 
A. To learn what teachers knew about the work the counselor 
was doing. 
B. To find out what teachers did about student guidance. 
C. To determine what teachers needed in the way of guidance 
services. 
D. To probe into the feelings teachers had concerning the 
guidance program and the personnel behind it. 
II. Procedure 
A survey questionnaire was devised to gain information from 
teachers in the four areas listed above. To assure the great- 
est degree of honesty and accuracy, every teacher surveyed was 
contacted personally and assured that her responses would re- 
main confidental. 
III. scope 
Seventy teachers, or over 90 per cent of the rehired teach- 
ers in two central Nebraska high schools with a student popu- 
lation of over 900, were interviewed. Both schools had had 
guidance programs for several years, and only those teachers who 
had been in each school system at least one year previous were 
questioned. 
2 
IV. Findings 
What Teachers Knew About the Work the Counselor Was Doing 
The highest percentage of teachers in both schools felt 
the guidance services wore established to help the student 
adjust, while a small percentage felt the guidance services 
were established to keep track of graduates. 
Vocational and educational information was not disseminated 
in cooperation with the guidance personnel, but only on an inci- 
dental basis. 
that Did the Teachers Do About Student Guidance 
Twice the percentage of teachers in School I had not sent 
any students to the counselor. 
A significantly higher percentage of teachers in School 11 
received their last unsolicited information from the guidance 
people with enthusiasm. 
Teachers in both schools gave the counselors little written 
or systematic information. 
Curriculum change was the most common reason for sending 
students to the counselor. 
The highest percentage of teachers in both schools were 
doing something other than what they would choose in helping 
with the guidance program. 
3 
What Teachers Needed In the Way of Guidance 
Teachers felt they knew more about the scholastic ability 
of their students and least about economic status, personal 
problems, and interests and hobbies. 
The highest percentage of teachers in both schools felt 
the guidance services could best help them by: "giving me more 
information about my students", "giving me more intensified 
in-service training". 
More teachers in School I felt the guidance people should 
help with discipline cases. 
How Teachers Volt About the Guidance Program 
A fair number of teachers in school I wanted to change 
some of the head guidance personnel. 
A high percentage of teachers in School I felt that: teach- 
ers were confused as to what was being accomplished; there was 
too much work put on already busy teachers. 
